
PROFESSIONAL 
LEARNING ISB
How do we develop our professional practice 
in support of our mission?

PROFESSIONAL LEARNING
How do we improve student learning 
by developing our professional practice?

The primary purpose of our approach to professional appraisal and development is to improve student learn-
ing by developing our own professional practice. We do so through the following cycle which provides us
with an integrated approach to “professional learning”.

THE PROFESSIONAL LEARNING CYCLE

Stage 1: FEEDBACK
We observe practice in the context of the descriptors overleaf and provide constructive feedback using the
Feedback Protocol: 

Stage 2: PLANNING
In response to feedback, all teachers set annual professional goals using the Planning Protocol: 

Stage 3: DEVELOPMENT
In support of professional goals we offer a wide range of professional development support. The most inno-
vative and contextualized are our Professional Learning Institutes. These institutes run for 4 days and are
followed by a year of collaborative, reflective inquiry with peers.

Our institutes link closely with all the principles mapped out in this document. Institutes, current and
planned, include:

Vision Partners
Taking us further than we can go alone, ISB works with Vision Partners who share our core values.
Partners in developing our Professional Learning Cycle include Bambi Betts, Ron Ritchart, Bill and
Ochan Powell, MJ Farris, Jay Atwood, The International Teacher Certificate (ECIS and CIE), and the
International Leadership and Management Programme (ECIS, CIE, Fieldwork Education).
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This document provides an overview of our approaches to pro-
fessional appraisal, planning and development, the collective
term for which is ‘professional learning’. Its primary purpose is
the improvement of student learning through the improvement
of our own practice. Its primary principles are transparency,
continuity and collaboration. Its primary methodology is
through professional feedback stimulating reflective dialogue. 

At the heart of our approach, lies a set of common under-
standings about :

. The students we serve. Our mission in serving them. What ‘independent learners’ and ‘international 
citizens’ look like. What teaching and learning therefore looks and feels like. The most effective forms of feedback and planning. What kind of professional learning support helps us    
achieve our mission

All of this is mapped out in this document, which makes it
central to our work. It is mission, vision, job description,
appraisal and development system combined. We believe
this collaborative, constructive  system of approaching pro-
fessional self-improvement will play a key role in the gradual
transition of ISB ‘from good to great’. 

www.isb.be

OUR STUDENTS
Whom do we serve?

1450 students
Aged 21/2 to 19
From 70 countries
59% have first languages other than English
15% have mild to moderate learning difficulties
1% has severe learning difficulties
10% are highly able
Each year 25% move on to new learning experiences elsewhere
Each of them has her or his own learning style, 
skills, interests, passions, personality, hopes and dreams

OUR DISPOSITIONAL 
STANDARDS

What do Independent Learners and 
International Citizens look like?

Our students develop a set of understandings,
knowledge and skills that make them 
fully ‘literate’ in all fields of learning.

Equally significant, they develop into people equipped 
to be happy, successful, and ethical citizens who are:

empathetic
positive
curious

responsible
collaborative
open-minded

innovative
principled

well balanced
systematic

reflective

1450 STUDENTS, 1450 WAYS OF BEING INTELLIGENT. ONNEE MMIISSSSIIOONN
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We live in a world of limited resources and increasing demand. Becoming an international citi-
zen is about understanding the environmental impact of decisions we make, and the responsibil-
ity this understanding brings. It is for this reason that all school publications are printed using
vegetal ink on FSC (products from controlled sources, managed forests, recycled wood or fibre)
or 100% recycled papers. 

The International School of Brussels a.s.b.l.
Kattenberg 19, 1170 Brussels, Belgium. - Tel: +32 (0)2 661 42 11 - Fax: +32 (0)2 661 42 00

AT

I N T R O D U C T I O N

DEVELOPMENT

FEEDBACK 

PLANNING

IMPROVING STUDENT LEARNING 
THROUGH PROFESSIONAL LEARNING



Our teachers:

inform students of learning goals, big ideas,
essential questions and assessment criteria
at the beginning of the unit and regularly
revisit those elements.

cover topics in depth, building deep, articu-
lated understandings, going beyond the level
of knowledge / skill building.

help students connect the big ideas and
essential questions with their backgrounds,
interests, aspirations and with learning in
other courses / units.

routinely provide for student differences in
readiness, interest and mode of learning.

use a variety of instructional strategies to
facilitate students’ active construction of
meaning, promoting deeper understanding
for each student.

share responsibility for the core literacies that
enable student success.

set and maintain appropriately high expecta-
tions, helping students to establish and
achieve personal ‘stretch goals’.

treat all students equitably, fairly and respect-
fully.

share with students their own enjoyment of
learning.

use questioning, thinking routines, wait time
and feedback to encourage learners to
‘unpack their thinking’ reflect, and rethink.

use pre-assessments and on-going assess-
ments to determine learning needs, check for
understanding, uncover misconceptions,
provide feedback for improvement, and make
teaching modifications.

provide regular, meaningful feedback to
parents and students about students’
achievement, progress and development of
dispositions.

focus on the results of learning to reflect on
plans and practices.

use a variety of technology tools to support
students in locating information, acquiring
skills and demonstrating understanding.

Our students:

can describe the learning goals, big ideas,
essential questions and assessment criteria
of the unit or course.

have opportunities to generate their own
questions, ideas and solutions, share their
interests and express their personal / cultur-
al perspectives.

find the work engaging and worthwhile.
They can explain what they are learning, why
they are learning it, and how they reached
their conclusions. 

use established criteria / rubrics to guide and
revise their work, and as the basis for self
and peer assessment.

regularly set, and reflect on, their own
‘stretch goals’ related to their achievement,
progress and development of dispositions.

feel safe and valued in the classroom, and
actively support a caring, respectful culture
and climate.

work together collaboratively, making mean-
ingful individual contributions to the work of
the group, and sharing responsibility for
outcomes.

utilize a variety of technology  to locate infor-
mation, acquire skills and demonstrate
understanding.

In an ISB classroom:

work is connected to real world situations
and has value beyond school.

the layout of room, furniture and equipment
supports differentiated instruction.

there is a clear sense of structure and
organization, with time used optimally and
classroom transitions taking place smoothly
and efficiently. 

students contribute actively to effective func-
tioning of classroom routines and share
responsibility for making the class work.

grouping is used flexibly to reflect student
similarities and differences and specific
learning goals.

big ideas, essential questions, assessment
criteria rubrics are central to the work of the
classroom and are prominently displayed.

students’ thinking is visible through work /
discussions / reflections.  Patterns of think-
ing are on display so that it is possible to
identify the types of thinking students are
doing.

the class works as a supportive, caring, effi-
cient learning community, with established
agreements and a shared sense of purpose
and commitment.

“anytime” access to technology is provided
appropriate to the particular learning in
progress.

classroom organization and practice reflects
our ISB Earth commitments: reduce, reuse,
recycle.

We all :

acquire and sustain a deep knowledge of
curricular content, learning theory and child
development.

share a commitment to a range of intercon-
nected approaches to learning and teaching
including: 

Differentiated instruction
Integrated technology
Disciplined inquiry
Assessment for learning
Collaborative learning
Higher-order thinking
Connected, coherent learning

actively collaborate with colleagues in unit /
curriculum design and assessment of learning.

engage in regular reflective practice and dia-
logue.

actively pursue next steps in our own profes-
sional learning and support the professional
learning of our colleagues.

work with students and parents to achieve
common learning goals for students.

take leadership and share expertise whenever
possible.

We therefore form:
a professional learning community charac-
terized by:

Shared norms and values
A focus on student learning
Reflective dialogue
Collaboration
Deprivatized practice

THE LEARNERS THE TEACHER THE LEARNING ENVIRONMENT

A SENSE OF LEARNING   
What do inclusion, challenge and success feel like?

A VISION FOR LEARNING What do inclusion, challenge and success look like?

ENGAGEMENT

TEAMWORK

ENJOYMENT

WONDER

CONNECTION

CONVERSATION

THOUGHTFULNESS

VALUES

PERSPECTIVE

BALANCE

An ISB learning community 
has a sense of:
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